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Agenda

= Calibrating/Re-Orienting to the Quality
Rating Rubric

= Demonstrating Teacher Practice
= Working Lunch & Role-Specific Break-Out

= Addressing Challenges for Continuous
Improvement

= Scheduling the Process

= Action Planning to Advance SLO Progress
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Quality Rating Rubric

BlaG SLOs

An evidence-based strategy

STUDENT LEARNING OBJECTIVES

Quality Rating Rubric — Teacher SLOs

1

Does not describe or explain the reasoning
behind the SLO development.

Either provides data which indicate students
have learned the learning content or does not
pravide data which indicate student need for

the learning content.

Lists studant names and/ar identification
numbers and includes all students in a Class
5L0, or all students with a commoen need for a
Targeted Group SLO.

MNames the course(s) and cites content at the
maost specific level of applicable standards.

Sets individual growth targets of unacceptable
rigor based on baseline scores and the

justification of targets.

Pravides all students the opportunity to
demonstrate learning of the content and
includes rubrics, scoring guides, and/or answer
keys for all items, all of which are accurate,
clear, and thorough.

Identifies two or three key strategies to be used.

2

3

RATIONALE

Describes and explains the reasoning behind the
SLO development.

Meets Level 2 criteria and states how the 5LO
aligns to the direction of the overall school
goals.

DATA REVIEW & BASELINE EVIDENCE

Provides baseline evidence which indicate
student need for the learning content,

Meets Level 2 criteria and provides a description
of data from an additional source indicating

student need for the learning content.

STUDENT POPULATION

Meets Level 1 criteria and describes general
characteristics of the student population.

LEARNING

Mueets Level 1 criteria and selects focused
content by including multiple items but not a
majority of course content items.

Meets Level 2 eriteria and describes specific,
relevant characteristics of the student
population including abilities and needs.

CONTENT

Meets Level 2 criteria and selects coherent
content by including content that has 3 common
theme or connection.

TARGET

Sets individual growth targets of low rigor based
on baseline scores and the justification of

targets.

EVIDENCE O

Meets Level 1 criteria and aligns all aspects of
the pre- and post-assessments to the learning
content.

STRAT

Meets Level 1 criteria and describes how the
strategies will be used in the classroom.

Sets individual grawth targets of sufficient rigor
based on baseline scores and the justification of
targets.

F GROWTH

Meets Level 2 criteria and challenges students
using higher-order and/or performance items
(&.g., visual, oral, written, physical tasks) for a
majority of the pre- and post-assesaments.

EGIES
Meets Level 2 criteria and demonstrates
through convincing evidence that the strategies
are effective.

Meets Level 3 criteria and articulates the
importance of this SLO for the student
population, including college and career
readiness.

Meets Level 3 criteria and provides a description
of data from a third data source indicating

student need for the learning content,

Meets Level 3 criteria and describes specific,
relevant characteristics of the student
lation including esand int t

Meets Level 3 criteria and selects pivotal
content by including content most essential to
the course.

Sets individual growth targets of high rigor
based on baseline scores and the justification of

targets.

Meets Level 3 criteria and measures most of the
learning content with multiple measuras.

Meets Level 3 criteria and articulates an ongeing
plan for using data to inform instruction.
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STUDENT LEARNING OBJECTIVES
Gl SLOs Quality Rating Rubric — Teacher SLOs

An evidence-based strategy

Element Key Language

Reasoning behind the L0 development: Articulates the thinking process that led to the SLO selections, which often focuses on why the student population, leaming content,
strategies, and evidence of growth are the best selections given all ether information.
College and career readiness: States how the content sets students up to be successful in college and careers (e_g., Learning this content enables students to demonstrate proficiency
in computer applications, which is needed in subseguent coursework even into college and is an important skill s2t in virtually every career students could pursue.].

Data Review & Baseline evidence: Provides information from the pre-assessment or other assessment(s) used to determine an initial point in time for student learning.
Baseline Evidence

Rationale

specific characteristics: Details more targeted descriptions, demonstrating diagnostic abilities versus citing broad descriptions [e_g., Students are below grade level (general) or lower

than last year's students (general) versus cannat represent guantities symbolically (specific) or need to stay on topic when writing narratives |specific] .

Abilities: States what students have learned and can do and are often academic in nature (e_g., read well, identify letters, jump hurdles).

Experiences: Indicates students’ history inside or outside the school building (e.g., had hands-on instruction, never used a microscope, moved from a nearby district).

Interests: Demonstrates knowledge of what students enjoy or prefer inside or outside the school building (e_g., enjoy animal readings, participate in after-school sparts).

Meeds: articulates things students need to learn and are often academic in nature (2. g, have difficulty making connections, struggle to see different points of view).

Course: Provides either the grade and subject (e g, Grade 4 EL2) or in other cases, elective titles (e.g., Introduction to Keyboarding) or other class titles [e.g., Physics).

applicable standards: Provides the district-approved document from which standards are located (e.g., Marplangd’s College and Carser-Aeady Standards).

Maost spacific level: Indicates the mast specific level of course content articulated in applicable standards (e g., “5L.1.1.3" for Grade 1 ELA].

Focused: Selects between two and up ta half of the overall content items (at the most specific level).

Learning Content | Coherent: Includes content selections through which a cormmaon thread can be drawn, and includas no outlying content. Often, specific content areas can have expected components,

such as blending science process standards with content standards, incorporating multiple strands of ELA (e.g., reading, writing, language), or blending performance with knowledge

|e.g., in the arts or physical education).

Pivotal: States how important the content is for students. This is often considered from a content perspective (e_g., Students need this content to be successful in the next course| and

a real-time data perspective (e.g., These students need this content in light of pre-assessment data).

Unacceptable rigor: Holds a rigor level for students that is far below school and/or district expectations and should not be permitted in an 5L0.

Low rigor: Holds a rigor level for students that is below schoel and/or district expectations but may be permissible given the overall rigor of the other 5LO elements and context.

Sufficient rigor: Holds a rigor level for students that meets school and/or district expectations and is suitable for approval.

High rigor: Holds a rigor level for students that excesds school and/or district expectations yet is realistic given the context of the SLO.

aligns all aspects: Aligns itemns to the selected standards. The evidence of growth and baseline evidence should also align to each other in terms of structure, length, and depth of

content.

Higher-order items: Includes items that are at the upper half of the commonly used cognition levels (e.g., webb's Depth of Knowledge and the Revised Bloom's Taxonomy).

Evidence of performance items: Includes items where students must provide a response, as opposed to where students select a response. (e, performance items in the written, aral, visual, or
Growth physical performance domains).

Multiple measures: Ensures that for each standard [or item) in the learning content, students have more than one opportunity to demonstrate the learning of the standard [or item).

|e.g., 7 of the 13 standards in the selected leaming content have more than one assessment item measuring them, which meets the criteria for “most” content being measured by

more than one item.)

Key strategies: ldentifies core approaches to instruction that will carry throughout the interval. This is not meant to be an exhaustive list, but rather a few pivotal strategies that will

fiorm the overall approach to instruction of the learning content (e.g., balanced literacy, hands-on instruction).

Describes: Portrays beyond just identifying the strategy how the strategy will be usad in the classroom. (2.g., Two 5L0s may indicate “inguiry” as a key strategy. In the descriptions we

wiould learn that one approach involves teacher-gzenerated questions that students independently and silently wark on, while another approach uses student-gensrated guestions

wihere collaboration and justification to peers based on evidence will be used.)

Demaonstrates through convincing evidence: Justifies why the identified strategies are being used, and is strong enough to convince the reader (e g, | received professional

development in using this strategy, this is a district or school focus strategy for our school this year) that the strategies are effective.

ongoing plan for using data to infiorm instruction: Includes a surmmary statement of how the teacher plans to use ongoing reflection of data to inform instruction. This includes the

data to be reviewed [usually formative assessments), the frequency of use for the data to ensure it is ongeing, how reflection will take place, and how it will inferm instruction. (e.g., 1

will review the bi-weekly formative assessments to analyze the progress on student learning and make adjustments in my teaching ax | reflect collaboratively with my colleagues.)

Student Population

Target

Strategies
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Grade 4 ELA SLO or Culinary Arts IT SLO

< SLO Form »

=——— & Data Sheet 2

Assessment
Blueprint->
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Reviewing an SLO

1. Read the sample SLO

2. Jot notes on:
« Higher quality features of this SLO
- Lower quality features of this SLO
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Rating an SLO

1. Review the Quality Rating Rubric and
sample SLO.

2. Rate the SLO applying each row of
the rubric.

3. Discuss and agree on a numeric
rating with colleagues.

4. Craft one or more feedback
statements to support this teacher.

© 2016, Community Training and Assistance Center 8
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Annotated SLO

Student Learning Objective [SLO) for Grode 4 ELA

510 Component D soription

Dhjective Summary What iz the facus of this SLOF

Stat=ment This SLO addresses zrad= 4 reading standards related to dting evid ance to suppart
inferencesin both fiterary and informational text.

Rationsle] ________| How did you develop this SLO? [Be sure to identify howit alignsto schoalgoals | . - { Comment [ 1]: Tre rationsie descrioes s
and college and carzer readiness.} thistary of kow perfonmenos in the Soous anes
Based on 3 ditrict pre-assessment in reading, 67 % of student wem unale © 0 demanstrate the thinking behind the
cite textual evidence to support inferences in Fterary text whemas 10 % of desrelopment of this S101. 1t 0 cONNECES the
students when working with informational ==t were not proficent. As efeced n B

the classroom. A m next stap, Se radonls
the paxt two pears of state assccment data, 61 % of students were unable © 5 irsch m;ESI.DEWHm -

support fiterary test inferences during 2014 and 5% unable todo so in 2015. scnonl goel or direction,

The ability to supportinfemnas as well 25 moEniee the avidanoe others us= o
suppart their mfemnoss & a critical thinking stratezy that will be w=eful in =
skills. Stwdents should additonally be able to dentify the types of 2vidence used
whan creating an inferanos to determine the walidity of sudh svidenas.

[Data Review and What dota sownefs] $id pou consult and how & =ach inform this 5107
Bascline Evidens] - = - -} This. 310 was based wpgn the data from the distriot pre- and post-assessmentfor_ _ _ - - - | Comment [ 2]: This S10 i based upan 2
reading for grade 4 students. In addition, data from the state reading asessment e of 2 dets sources — the distic pre- s
for students in grade 4 was anahzed to support the importane of foousing on this [osassessTETT 85wl a5 the siate meding
0. ESSEESTIENL. WNE The STate assmImeanT B
BrudentPopulstion __| Period/section of stugents 2 gedegugene | ] —————
Number of students selected: 22 Y ‘eseling scores show e Ny students |12 oTZZ|
Number of students towght this period- 22 G| meving mastersd at ieastnait ot ine
. . . " masessment, which doss not et repressnt
Describe the student populotion and why they are being sslacted for this SLO. 0 nesd. ft mEy be thet the distAc assessment
This SLO will addess twentytwo Sth grade students. The class inchides 3 * | me=sures more then the besrning conten:,
students on IEPs |2 with reading diabilitias and 1 for behavior] and 1 fist year v | wmicn snowid e ciemred up n 2 comversRtion.
ELL student. These student requir  instructional and  E&sessment ', | Froning anwhat being “_unatie to cte.”
sccommodations and modifications whih will ba sddmssed working in [
conjunction with the Special Education Teacher and ELL instructar. Stud=nts Comment [ 3] This ssction indudes penersl
will be exempted from the SLO for absenizeism enomeding 20% of the school infanmetion fe ., prade bensl, number of
year. Students who hawe been n the district fewer than 90 days will aba be shudents). This description could be stranger
=xmmpted. iy describing spacfic ahilities shudents s
melated b the standands, aind speciic aspects
melated to the standards that students suse
with.
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Demonstrating
Teacher Practice
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Crosswalk to Teacher Observation

The following document Wusingies how gctvibies reloied fo Stwdent Leaming Ohiectives [SL0=] demonstrote teacher proctics, oF megsued by the

obsenotion componsnts gf Donislzon’s The Framework for Teaching.

5L0 Phase:
SL0 Element or Action

what evidence of the observation
comiponent _is cited in the SLO?

Obzervation

Componemnt

13: Demaonstrating Teache s demonstrate theircont=nt mowiedge in selecting critical LL: The standards are list=d 3t 2 general kvt a

Knowdedge of oconmtent and pedagogal knowledge in selecting an approach for | Strategies question is raised as towhether the all parts of
Cont=nt and deliwerng insbruction of the foous standands, which s executed | » miple mentation: Teaching the standards are fullyundarstaad .
Pedazogy during the instructional imte ral.

Strategies: The description of strategies
demonstrates an awareness of how the
strategies should be used, and provides
evidence of effedivenessin the past with
these stratesies.

1b: Demonstrating

Data are aalyzed to infom the 5U0 and desoribe students

= Development: Deta Review and

Knowl=dg= of sebcted for the 510, demonstratng a teacher’s lmowkdg of [ Beseline Bvidence, Student

Students students and data analysis shkills. Populstion, and Rationale
1c: Setting Whilke the 5L te=lf & a broad mstrudional cutcome, the 3.0 also

Instructional wizws 3 teachers ability to set ambitiows yet attanable karning | = Dewvels t: Targets

Dutcomes targets.

1d: Demonstrating

Teachers can dermomstrae their mowkdge of mesoures
selecting their strateges; =adchers also ndicate what professional

= Development: Instrudional Strategies

Knowl=dg= of - - - and Teacher Profesional

Rmsources gf;bmt,suwumand resgurces they will seek to attan their Devel and’s
h:g::m': High gualibg 3105 mflsct ohemnt selectons of kamng onient. | « Development: Leaming Content,

e . = = B

Instruction strategies, and evidence of growth. Strategies, and Evidence of Growth
1f: Desizning The baseline and culminatng asesments ofan 30 reflea a = Pre paration: Desizning/S=l=cting

Student teacher's ability todesizn or sele ot high quality student Assessments

Assessmsnts aSSESSTENS. » Dewelopment: Evidenos of Growthand

Strategies

© 2016, Community Training and Assistance Center
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Finding Teacher Practice in an SLO

1. Reuvisit the SLO you analyzed.

2. Look for evidence of teacher practice in
the SLO.

3. Note what evidence is found in the last
column of the crosswalk. (See sample.)

The fallowing document ilustrtes how actities related to Student Leaming Objectives (SLOs) demanstrate teacher proctice, a5 megsured by the
absenation companents of Danislson’s The Framework for Teaching.

© 2016, Community Training and Assistance Center | 12
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Role-Specific Breakout and
Working Lunch
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Break-Out Groups

Front of room

= Grade Chairpersons/ = Content or Department
Elementary Leaders Chairpersons/
Secondary Leaders

= MSEA SLO = Coaches/Facilitators
Cadre Leaders (district or site level)

Back of room

© 2016, Community Training and Assistance Center | 14
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Break-Out Tasks

1. Find a task card for your group.

2. Discuss and work through the three
items for your group.

3. Take notes to share and bring back to
your district team.

© 2016, Community Training and Assistance Center 15
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Addressing Challenges for
Continuous Improvement
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District Team Tasks

1. Discuss items 1 and 2 from the task
cards, sharing each group’s perspective
and highlights.

2. Share each group’s scenarios and
responses. (Each group has 3 minutes to
share scenarios and responses.)

3. Decide on a scenario the team would like
to role-play.

4. Develop a brief scene (1 to 3 minutes)
addressing the scenario.

© 2016, Community Training and Assistance Center | 17
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Scheduling the Process
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Arranging Key Teacher Actions

1. Divide chart paperinto = ;
9 sections. Sep | Oct | Nov

2. Label each section by ee 1 on 1 rob
. month (September-May).

3. Arrange the key actions  wmar | apr | may
across the months.

4. Fill in other actions and make other notes
across the months to tailor site/district
SLO plans for the year.

© 2016, Community Training and Assistance Center | 19
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Teacher Leader Planning Tool

STUDENT LEARNING OBJECTIVES

ﬁlﬂ[i SLOs Teacher Leader Planning Tool

PREPARATION PHASE
Key Actions Key Resources
*  Obtsinteaching assignment *  5L0Form
®  Participatein tr=ining ®*  Sgmple 5L0 Dato Sheet
*  Collzsborste withcollesgues *  Sgmple 5L0s
®  Reviewdatz ®  Quality Rating Rubric

Action Plan

July 5-8

July 11-15

July 18-22

July 25-29

Aug 1-5

Aug 8-12

Aug 15-19

Sample PLC Agenda to RecommendIntroduce Other Supports Needed

© 2016, Community Training and Assistance Center | 21
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Action Planning

1. Review the Teacher Leader Planning Tool
In light the key actions you just arranged.

2. Build out the planning tool noting:
 Today's earlier conversations
* Key actions needed by phase
* PLC agenda samples likely need to
change by phase as well

3. It may be best to start where your district
s currently, likely the Development or
Implementation Phase.

© 2016, Community Training and Assistance Center | 22
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Key Resources

Keep in mind key resources that are
available from previous trainings.

_|_ STUDENT LEARNING OBIECTIVES
BldG SLOs Resources at a Glance

m;ﬁuntmlyn}hrﬁmﬂ’ St
Manay, and Changa in Pracrice.

This resource details important steps e ducators take in
the SLO process custered in boﬂmx The: xpﬁaus
typically span an entire course length |5, year,
semester].

Core

Quality Rating Rubric — Teacher SL0s
This resource & an analyte quality tool for SUOs
featuring four descriptar kevels with one rom per
eeeeeee £

ummmmmam Principal 5L0s

Implementation
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Thank you!
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